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Action Period Facilitation of a training session by the Leadership Team with their program staff after each in-person Learning 
Session to share information, support discovery learning and engage staff in a particular task: program 
assessment, action planning, implementation of the action plan, and/or documentation of the process.

Center Refers to a physical place where a program is offered.

Early Care and Education (ECE) A field, sector or industry that includes nurturing care and learning experiences for children from birth to 
age 5.

Early Care and Education Program  
(ECE Program)

An intervention or service that has a design, staff, a curriculum or approach and a funding source that 
serves children from birth to age 5.

Early Care and Education Program 
Leadership Team (Leadership Team)

Up to 3 people (e.g., owner/director, lead teacher, food service personnel) self-defined by each ECE 
program to attend the 5 in-person Learning Sessions and facilitate the corresponding Action Period with 
their program staff.

Early Childhood A developmental period of time, typically birth to age 6.

Facilitator Designated person or people from the Leadership Team to lead the Action Period component with their ECE 
program staff.

Go NAP SACC Nutrition and Physical Activity Self Assessment for Child Care self-assessment for ECE settings comparing 
their current practices with a set of best practices.

Learning Collaborative A learning community made up of approximately 20-25 ECE programs to increase their knowledge, create 
networks of support, and equip programs to work together to make healthy policy and practice changes 
aligned with Healthy Kids, Healthy Future.

Learning Session Five in-person, active Learning Sessions focused on the relationship of nutrition, breastfeeding support, 
physical activity, and screen time to children’s health also provide opportunities to build collegial 
relationships, develop leadership, increase collaboration, plan for and implement healthy change. 

Healthy Kids, Healthy Future (HKHF) Formerly known as Let’s Move! Child Care (LMCC), Healthy Kids, Healthy Future gives early care and 
education providers the tools to help children get a healthy start.

National Early Care and Education 
Learning Collaboratives Project (ECELC)

Name of this project funded by the Centers for Disease Control and Prevention and managed by Nemours 
to support ECE programs as they improve their practices and policies for nutrition, breastfeeding support, 
physical activity, and screen time.

Program An intervention or service that has a design, staff, curriculum or approach, and a funding source.

Resources The tools, materials, and resources aligning with Healthy Kids, Healthy Future and the Preventing Childhood 
Obesity, 3rd Edition standards that are available to participating ECE programs as they implement the ECELC.

State Implementing Partner An agency/organization subcontracted with Nemours to handle the administration of the ECELC in a 
particular state.

State Project Coordinator (Project 
Coordinator/PC)

Administers the ECELC and provides overall coordination of the Learning Collaborative logistics in the 
state, with leadership responsibility for technical support, communication efforts, recruitment and support 
of Trainers and participating programs.

Taking Steps to Healthy Success 
(Curriculum)

ECELC curriculum, structured around 5 in-person learning sessions for Leadership Teams and on-site  
Action Period sessions to engage all program staff, designed to guide Leadership Teams and their 
programs through the process of making healthy changes aligned with best practices.

Teacher An individual responsible for the primary education of a group of children.

Technical Assistance (TA) Encouragement, support, information and resources provided by the Trainer(s) to help Leadership Teams 
facilitate training of program staff and develop and implement action plans for healthy change. 

Trainer(s) Individuals responsible for implementing 5 on-site Learning Collaborative sessions and providing ongoing 
technical assistance to participating ECE programs.

Definitions



National Early Care & Education Learning Collaboratives

Learning Session 4: Overview

33

Learning Session 4: Getting Kids Moving   

Overview
Learning Session 4 (LS4) provides rationale for the role early care and education (ECE) providers play in 
helping make healthy changes. It explains physical activity best practices in ECE settings. The sessions focuses 
on increasing knowledge and awareness of physical activity and its impact on young children. During the 
session, participants are expected to increase their knowledge, awareness, and motivation to work towards 
healthy change. Key content includes information on:

•	 Best practices for physical activity for infant, toddler, and preschool children;  

•	 Continuing the process of healthy change through an Action Plan; 

•	 Resources and strategies for overcoming challenges to meeting Physical Activity Best Practices;

•	 Developing action steps to support program policies; 

•	 Ways to support physical activity through staff, family engagement, and program policies.   

Post-session (Action Period) 
Program Leadership Teams utilize the Leadership Team Guide to engage their program staff to:

•	 Complete the Nutrition and Physical Activity Self-Assessment for Child Care (Go NAP SACC); 

•	 Implement steps identified in the “Program Policies” column of the Action Plan Worksheet; and  

•	 Collaborate with staff to finalize documenting healthy changes made from LS2-LS5 on their storyboard. 

Objectives
At the end of the Learning Session, participants will:

1.	 Describe best practices for physical activity and identify change opportunities within their program;

2.	 Have the information to continue the Action Plan and develop action steps for program policies; and 

3.	 Document and communicate the process of healthy changes on their storyboard. 
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Learning Session 4: Getting Kids Moving
Sample Agenda 
The Agenda Template can be found on the Healthy Kids Healthy Future website  
www.healthykidshealthyfuture.org. Feel free to use this as you customize the timing and activities for each 
Learning Session.

Learning Session 4: Getting Kids Moving  

Time Topic

8:30 – 9:00 am Check-In 

9:00 – 9:45 am Welcome Back
Learning Session 3 Action Period  
    •  Technical Assistance Groups
    •  Activity: Taking Steps to Success: refer to the PPT or Implementation Guide

9:45 – 10:15 am PPT Part A: Supporting Motor Development   
    •  �Early Learning Standards Physical Activity Break: refer to the Bean Bag Toss activity in 

the Tossing and Catching activity kit. 

10:15 am – 12:00 pm PPT Part B: Best Practices for Physical Activity 
    •  Video: Motion Moments: Preschoolers 
    •  Video: Motor Skill Development 
    •  Physical Activity Break: refer to the Tossing and Catching activity kit
    •  Video: Feldenkrais Class by Baby Liv 

12:00 – 12:45 pm Networking Lunch

12:45 – 1:30 pm PPT Part C: Overcoming Challenges to Meeting Physical Activity Best Practices
    •  Video: Modifying Activities to Participate with Children 
    •  Physical Activity Break: refer to the Tossing and Catching activity kit

1:30 – 2:15 pm PPT Part D: Facilitating Change in Your Program  
    •  Technical Assistance Groups: refer to the Sample Action Plan Worksheet

2:15 – 2:45 pm PPT Part E: Extending Your Learning: Staff, Families and Program Policies

2:45 – 3:00 pm Check-Out 
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LS4: Materials List
Check-In •	 Check-in signs (for example A-I, J-R, S-Z)

•	 Pre-filled participant sign-in sheets (name and enrollment ID)
•	 Pens
•	 Nametags
•	 LS4 Participant Handbooks (one per program)
•	 Resources for distribution (one per program)
	 –	 Best Practices for Physical Activity guide
	 –	  Tossing & Catching activity kit 

Welcome Back  
Learning Session 3  
Action Period

•	 Learning Session 3 Action Period 
	 –	 Technical Assistance Groups 
	 –	 Taking Steps to Success activity
	 •	 Materials needed for activity:  
		  –	 Large chart paper 
		  –	 Sticky notes  
	 –	 Learning Session 4 Participant Handbook: Participants refer to the  
		  Leadership Team Guide 
	 –	 Learning Session 4 Implementation Guide: Trainers refer to the Taking Steps to  
		  Success activity

PPT Part A: Supporting Motor 
Development

•	 PPT Part A: Supporting Motor Development 
	 –	 Distribute the Best Practices for Physical Activity guide 
	 –	 Distribute the Tossing & Catching activity kit 
	 –	� Early Learning Standards Physical Activity Break: refer to the Bean Bag Toss activity 

in the Tossing & Catching activity kit. 
	 •	 Materials needed for chosen activity:
		  –	 Bean Bags 

PPT Part B: Best Practices for 
Physical Activity 

•	 PPT Part B: Best Practices for Physical Activity 
	 –	 Video: Motion Moments: Preschoolers: Refer to PPT 
	 –	 Video: Motor Skill Development: Refer to PPT 
	 –	 Physical Activity Break: refer to Tossing & Catching activity kit 
	 •	 Materials needed for chosen activity
	 –	 Video: Feldenkrais Class by Baby Liv: Refer to PPT

PPT Part C: Overcoming 
Challenges to Meeting Physical 
Activity Best Practices 

•	 PPT Part C: Overcoming Challenges to Meeting Physical Activity Best Practices
	 –	 Video: Modifying Activities to Participate with Children: Refer to PPT 
	 –	 Physical Activity Break: refer to Tossing & Catching activity kit 

PPT Part D: Facilitating Change 
in Your Program

•	 PPT Part D: Facilitating Change in Your Program
	 –	 Technical Assistance Groups 
	 –	� Learning Session 4 Participant Handbook: Participants refer to the Leadership  

Team Guide
	 –	� Learning Session 4 Implementation Guide: Trainers refer to the “Program Policies” 

column on the Action Plan Worksheet. 

PPT Part F: Extending Your 
Learning: Staff, Families, and 
Program Policies

•	 PPT Part E: Extending Your Learning: Staff, Families, and Program Policies 

Check-Out •	 Check-Out 
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Check-In (30 min.) 

	 SET UP: 
Set up the night before if possible. If not, plan on setting up early the day of the training. Refer to the 
Materials List on page 8 for a complete list of what to set out or store for later. Set out sign-in sheets, 
nametags, and pens on tables near the main room entrance. In addition:

•	 Have Learning Session 4 Participant Handbooks (one per program) ready for distribution;

•	 Set out materials on tables or distribute throughout the Learning Session:

–	 Program name signs; 

–	 Best Practices for Physical Activity guide; and 

–	 Tossing & Catching activity kit.

•	 Gather materials for physical activity breaks (see Tossing & Catching activity kit);

•	 Set up and test all technology: laptop, LCD projector, CD/DVD player (laptop may have this capability), 
and wireless microphone;

•	 Set up Show and Tell area (optional) to showcase important resources;

•	 Set up KWL Chart on large chart paper (optional); and

•	 Display raffle prizes (optional).

	 CHECK-IN:
It is recommended to begin check-in at least 30 minutes prior to LS4. As participants sign-in, do the 
following:

•	 Collect LS3 Action Period materials in envelopes labeled with the program name; and 

•	 Distribute LS4 Participant Handbooks (one per program). 

	 TIPS:
•	 Five minutes before start time, begin asking participants to find their seats. 
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Technical Assistance Groups – LS3 Action Period (45 min.) 

Taking Steps to Success Activity 

	 SET UP: 

•	 Prepare PPT: Getting Kids Moving.

	 ACTION: 

•	 Welcome participants back; 

•	 Congratulate them on completing the LS3 Action Period Tasks;

•	 Mention housekeeping items: 

–	 Bathroom locations; and 

–	 Silencing cell phones. 

•	 Provide an overview of the LS4 Participant Handbook and the agenda.

	 ACTION: 

•	 Facilitate a group discussion around the “Program Staff” and “Program Environment” columns 
competed on the Action Plan Worksheet in Learning Session 3. 

•	 Place 10 pieces of large chart paper around the room. Label each paper with the following headers: 

–	 Healthy eating; 

–	 Staff wellness; 

–	 Family engagement; 

–	 Screen time; 

–	 Outdoor play; 

–	 Healthy beverages; 

–	 Physical activity; 

–	 Family-style dining; 

–	 Program policies; and 

–	 Infant feeding and breastfeeding support. 

	 ACTION: 

•	 Provide each Leadership Team with a sticky note and ask them to write down the goal(s) they identified 
on their Action Plan Worksheet. Participants should use one sticky note per goal; 

•	 Have each team take their sticky note(s) and place it on the corresponding chart paper. Have participants 
stand by the chart paper their goals falls under; 

–	 For example, if a program created a room for mothers to breastfeed, they would write that on a sticky 
note and place it on the “Infant feeding and breastfeeding support” chart paper on the wall; and

•	 Ask participants to share the healthy changes they have implemented in their programs.
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PPT Part A – Supporting Motor Development (30 min.)

	 PRESENT:

•	 PPT Part A: Supporting Motor Development. 

Early Learning Standards Physical Activity Break

	 SET UP: 

•	 Conduct the Bean Bag Toss activity from the Tossing and Catching activity kit; 

•	 Gather materials needed for the activity; and 

•	 Have your state’s Early Learning Standards available during and at the end of the activity to  
facilitate a discussion. 

	 ACTION: 

•	 Make sure everyone has enough space, and conduct the Bean Bag Toss activity from the Tossing & 
Catching activity kit; 

•	 After the activity, facilitate a discussion around the common domains of your state’s Early Learning 
Standards addressed in the activity; and 

•	 Encourage the participants to use your state’s Early Learning Standards as a guide. 

•	 Common domains addressed in the activity include: 

–	 Health and Physical Development: 

•	� Large Muscle Development – children increase their large muscle control and coordination through 
throwing and catching. 

•	 Hand/Eye Coordination is enhanced as children catch the bean bag and take steps backwards. This 
also allows children to develop an awareness of their body.

Note: There may be additional domains and standards addressed in this activity. Feel free to customize the 
answers to align with your state’s Early Learning Standards. 

	 ACTION: 

•	 Distribute the Tossing & Catching activity kits—one per program.
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PPT Part B – Best Practices for Physical Activity (1 hour, 45 min.) 

	 PRESENT:

•	 PPT Part B: Best Practices for Physical Activity. 

	 ACTION: 

•	 Have participants turn to the Head Start Body Start Activity Calendar in the Participant Handbook and 
inform them that the full calendar can be found on the Healthy Kids Healthy Future website; 

•	 Distribute the Best Practices for Physical Activity guide (one per program); and 

•	 Introduce participants to the different sections.

•	 A lot of the content discussed today can be found in the Best Practices for Physical Activity guide. This 
includes: 

–	 Rules and best practices of physical activity; 

–	 Rationale; 

–	 Practical ways to support intentional planning of physical activity recommendations; 

–	 Recommendations by age group; 

–	 Sample program policies; 

–	 Family tip sheets; and 

–	 List of tools for use in the classroom. 

Video: Motion Moments: Preschoolers 

	 PLAY:

Motion Moments: Preschoolers 

	 Note: The PPT contains a prompt to play the Motion Moments: Preschoolers video. Click on the picture 
(hyperlink) to start the video.

Video: Motor Skill Development 

	 PLAY:

Motor Skill Development: Creative Expressions 

	 Note: The PPT contains a prompt to play Motor Skill Development: Creative Expressions video.  
Click on the picture (hyperlink) to start the video. 
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Physical Activity Break

	 SET UP: 

•	 Choose a physical activity from the Tossing and Catching activity kit; and

•	 Gather materials needed for the activity.

	 ACTION: 

•	 Make sure everyone has enough space, and conduct the physical activity you chose from the Tossing and 
Catching activity kit. 

Video: Feldenkrais Class by Baby Liv  

	 PLAY:

Feldenkrais Class by Baby Liv 

	 Note: The PPT contains a prompt to play the Feldenkrais Class by Baby Liv video. Click on the picture 
(hyperlink) to start the video.
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PPT Part C: �Overcoming Challenges to Meeting Physical Activity Best Practices 
(45 min.)

	 PRESENT:

•	 PPT Part C: Overcoming Challenges to Meeting Physical Activity Best Practices 

Video: Modifying Activities to Participate with Children

	 PLAY:

Modifying Activities to Participate with Children

	 Note: The PPT contains a prompt to play the Modifying Activities to Participate with Children video. 
Click on the picture (hyperlink) to start the video.

Physical Activity Break

	 SET UP: 

•	 Choose a physical activity from the Tossing and Catching activity kit; and

•	 Gather materials needed for the activity.

	 ACTION: 

•	 Make sure everyone has enough space, and conduct the physical activity you chose from the Tossing and 
Catching activity kit. 

Networking Lunch (45 min.)
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Part 2: Content Implementation – Learning Session 4

PPT Part D – Facilitating Change in Your Program (45 min.)

	 PRESENT:

•	 PPT Part D: Facilitating Change in Your Program. 

•	 Discuss the Action Period and explain that the participants will facilitate a mini-version of today’s 
Learning Session with their program staff; and 

•	 Discuss that the participants will complete their Action Plan by:

–	 Connecting their objectives to the program’s policies by identifying action steps needed to  
facilitate change.  

Technical Assistance Groups 

	 ACTION: 
•	 Use the Action Plan Worksheet located in this guide to facilitate discussion; and

•	 Instruct participants to follow along with the discussion using the Action Period checklist and  
Leadership Team Guide in the Learning Session 4 Participant Handbook. 

	 ACTION: 
•	 Welcome participants to the group; and 

•	 Using the Action Plan Worksheet on the following page, discuss: 

–	 How to implement changes in the area of program policies; 
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Part 2: Content Implementation – Learning Session 4

PPT Part E – Extending Your Learning:  
Staff, Families, and Program Policies (30 min.) 

	 PRESENT:

•	 PPT Part E: Extending Your Learning: Staff, Families, and Program Policies. 

	 ACTION: 

•	 Discuss with participants the importance of physical activity through: 

–	 Staff wellness; 

–	 Family engagement; and   

–	 Program policies. 

•	 Inform participants that all documents can be downloaded electronically from the Healthy Kids Healthy 
Future website (www.healthykidshealthyfuture.org).
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1

be an active family 
10 tips for becoming more active as a family 

Physical activity is important for children and adults of all ages. Being active as a family can benefit everyone. 
Adults need 2½ hours a week of physical activity, and children need 60 minutes a day. Follow these tips to add more 
activity to your family’s busy schedule.
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        set specific activity times
 Determine time slots throughout 
 the week when the whole family is 
available. Devote a few of these times to 
physical activity. Try doing something 
active after dinner or begin the weekend 
with a Saturday morning walk.

 plan ahead and track your progress 
 Write your activity plans on a family calendar. Let   
 the kids help in planning the activities. Allow them to 
check it off after completing each activity.

 include work around the house
 Involve the kids in yard work and 
 other active chores around the 
house. Have them help you with raking, 
weeding, planting, or vacuuming.

 use what is available 
 Plan activities that require little or 
 no equipment or facilities. Examples include walking, 
jogging, jumping rope, playing tag, and dancing. Find out 
what programs your community recreation center offers for 
free or minimal charge.

 build new skills
 Enroll the kids in classes they might enjoy such as  
 gymnastics, dance, or tennis. Help them practice. 
This will keep things fun and interesting, and introduce new 
skills!

 plan for all weather conditions 
 Choose some activities that do not depend on the  
 weather conditions. Try mall walking, indoor swimming, 
or active video games. Enjoy outdoor activities as a bonus 
whenever the weather is nice.

 turn off the TV
           Set a rule that no one can spend longer than 2 hours     
        per day playing video games, watching TV, and using the 
computer (except for school work). Instead of a TV show, play 
an active family game, dance to favorite music, or go for a 
walk.

 start small
  Begin by introducing one 
 new family activity and add 
more when you feel everyone is 
ready. Take the dog for a longer walk, play another ball game, 
or go to an additional exercise class.

       include other families
 Invite others to join your family 
         activities. This is a great way 
for you and your kids to spend time 
with friends while being physically 
active. Plan parties with active games 
such as bowling or an obstacle course, sign up for family 
programs at the YMCA, or join a recreational club.

 treat the family with fun 
 physical activity
 When it is time to celebrate as a family, do some-
thing active as a reward. Plan a trip to the zoo, park, or lake to 
treat the family.
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Check-Out (15 min.) 

	 SET UP: 

•	 Set up any take-away materials assembly line style on the check-in tables;

•	 Provide a container for participants to drop off nametags; and 

•	 Assign one person to highlight (or otherwise record) program name on a list after nametags are collected 
and take-away items are picked up.

	 ACTION: 

•	 Remind everyone about next steps. When they get back to their programs, they need to:

–	 Facilitate a mini-version of today’s Learning Session with their program staff to:

•	 Begin implementing changes in their program in the area of program policies;  

•	 Complete the Go NAP SACC instruments to assess the program; and 

•	 Finalize their storyboard with the change(s) made from LS2-LS5. 

•	 Bring back to LS5

–	 One copy of each completed Go NAP SACC instrument;

–	 Completed storyboard; and  

–	 Action Plan Worksheet. 

	 ACTION: 

•	 Thank participants for being a part of the Learning Collaborative; and 

•	 Request that participants drop their nametag in the container on the check-in table before leaving. 

	 ACTION: 

•	 Remind participants that the next Learning Session will be held on date: _______________; and

•	 Set aside 15 minutes to sit down with your co-trainer(s) and volunteers to discuss and record first 
thoughts about what went well and what could be improved for future sessions. You may also want to 
schedule a longer meeting at a later date. 
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LS4 Action Period

Leadership Teams Should:

•	 Set up a time for training program staff with support from the Leadership Team Guide;

•	 Come together as a program and review the “program policies” column on the Action Plan Worksheet 
to begin implementing changes in the program; 

•	 Complete the Go NAP SACC instruments; 

•	 Complete the Action Plan Worksheet; and 

•	 Finalize their storyboard with the change(s) made between LS2-LS5. 

•	 Bring back to Learning Session 5:

–	 One completed copy of each Go NAP SACC instrument; 

–	 Completed storyboard; and

–	 Action Plan Worksheet.

Technical Assistance

•	 Call programs to set up a convenient time to visit. Try to set up the visit for as soon after the Learning 
Session as you can, so that you can support them as they prepare to facilitate the Action Period training 
and ensure they set a date. 

•	 When you set up the site visit: 	

–	 REMEMBER to document your Technical Assistance visits; and 

–	 Ask if there is anything that they especially want to focus on or have questions about.

During the Visit:

•	 Ask what they thought about the Learning Session;

•	 Discuss logistics of the Action Period training that they will facilitate with staff. Offer your assistance for 
this training. Ask about their plan for the training session and work together to ensure that they have 
what they need in order to be successful;

•	 Walk through the Action Plan Worksheet in the Leadership Team Guide in the Participant Handbook 
and help the program director and/or Leadership Team understand how to implement the action steps 
they developed in Learning Session 4; 

•	 Review items they need to bring back to LS5; and 

•	 Ask if there is anything else they would like to talk about. Encourage them to reach out to you at any 
time. Be sure they have your contact information.
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